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Item 20: Aim and Scope of the Project

Project Goals In this project | seek to examine how, on alocal level, Isragli state education reinforces,
modifies and blurs ethnic, class and gender hierarchies, thus contributing to socia reproduction and
identity formation in that country. | will do so through a comparative ethnography of three schoolsin
Israel, examining the processes by which non-dominant group students and teachersin Israel acquiesce
to, or manipulate, the state educational system.

Project Issues. Israeli society istypically portrayed as polarized by the common-sense division of Arab
and Jew. From this perspective, the European or Ashkinazi Jews belong to the upper strata of Isragli
class structure, while the majority of its Palestinian citizens (Green-Line Palestinians) exist on its lowest
levels (Haidar 1995; Lustick 1980; Zureik 1993). However, a picture of Isragli society taken from the
vantage point of the slums of south Tel Aviv or of lower Haifa, and from the development towns of the
Negev Desert or the poor cooperative villages straddling the national borders revealsa‘second’ Jewish
Isragl. It is composed of Mizrahim, the ‘Oriental’ or Sephardi Jewish immigrants from Morocco,

Y emen, Irag, and other non-European countries, who constitute the majority of Jewish citizens of
Israel. Like the Green-Line Palestinians, most Mizrahi Jews are working-class and are a stigmatized
ethnic community (Haidar 1995; Lustick 1980; Nahon 1984; Shohat 1988; Swirski 1989).

In spite of similar social and economic conditions, these communities are alienated, if not
antagonistic to one another, and have vastly different political identities and ideologies. While several
authors have pointed out the historical and economic roots of the hostility between these two groups
(Bernsteinand Swirski 1982; Shafir 1996), few have compared the social conditions of these two
groups in any but a perfunctory manner (Smooha 1978; Giladi 1990). Even fewer authors have
attempted to explain how the identities and ideol ogies which isolate and separate the Palestinians and
Mizrahim are reproduced on alocal and day-to-day level. By attempting to ascertain if the different
ideologies and identities which divide these groups are reproduced in similar ways, | hope to be able to
look across the formidable barrier of Israeli and Palestinian identities, to the complex hegemony of the
state. In doing so, | hope to suggest that the ‘ethnic gap’ in Isragl is not resultant from afailure to
‘modernize’ (Eisenstadt 1967), but rather can be linked to the processes by which class, ethnic identity
and inequality are reproduced within a state. Thus, | hope to explore the creation and reproduction of
ideologies and identities which divide ethnic groups and the Israeli working class (Bonacich 1972).
While this research project is primarily concerned with the relations between ethnicity and class, | will
also examine gender. In Isragl, as elsewhere, women experience intensified class and ethnic inequality,
and are expected to be the ‘ bearers of tradition,” engendering in their children an appropriately
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Ashkinazi, Mizrahi or Palestinian identity (Swirski and Safir 1993). Therefore, increased exploitation
and the demands of ‘traditionalism’ serve to reproduce ethnicity and class through gender inequalities.

Nowhere are these socia divisions so clearly visible as within the educational system: They are
marked by schools segregated by neighborhood and language, and thus by class and ethnicity, reflecting
very different levels of educational success (Swirski 1990, 1991). Mizrahi and Green-Line Palestinian
communities have extremely high rates of educational failure (Al-Ha 1995a; Swirski 1990), having
approximately twice the drop-out rate of the Ashkinazim (Central Bureau of Statistics 1996:483, 499) In
spite of governmental and social programs designed to increase school attendance and improve
performance, the per-capita rates of university matriculation of these populations remains significantly
lower than that of the Ashkinazim (ibid: 512). What do these disparate rates of educational failuretell us
about the education of persons of non-European descent in Israel?

The high rates of educational failure among the Green-Line Palestinian and Mizrahi communities
in Israel may not simply reflect shortcomingsin technical skills, such as literacy or mathematics, they
may also reflect argjection of dominant group norms and ideologies. While learning supposedly neutral
skills of mathematics and literacy, students learn to value specific forms of logic and specific dialects
over others (Godfrey 1995; Heath 1983). Thus, they are expected to learn and internalize sociocultural
norms and ideologies. For students who are outside of the dominant group, by virtue of their gender,
ethnicity or class, the values learned in school may conflict with those learned at home or community.
These technical and ideological barriers to educational success are further compounded by structural
[imitations which non-dominant group students may face, such as quotas, access to quality schooling,
discrimination, and limited job opportunities. These barriers to education diversely affect different
sectors of the population and thus serve to reproduce social hierarchies. | am interested in uncovering
the differing processes by which students cope with these barriers and how teachers, concerned with
their students’ educational success, identity, and emotional well-being, maneuver around these hurdles.

Project Description: This project will investigate how differing relationships and expectations between
teachers and students, as well as differing applications and interpretations of curricula and teaching
materials by teachers, students, and administrators reproduces or changes the existing barriersto
educational achievement, thus effecting social reproduction. | will examine how these factors differ
between and among classes, genders and ethnic groups. Educational and social research in Israel, with
few exceptions (e.g.; Deshen and Shokeid 1982; Eisikovits 1997; Smooha 1978; Shavit 1990), has
focused on one or the other ethnic community, implicitly comparing them to the Ashkinazim. These
omissions are significant; for only through a comparative framework can the processes and forces of
inequality which are pervasive across Isragl be isolated from those which affect members of an ethnic
group, class or gender. School ethnography enablesa‘local’ exploration of educational practice which
can reveal different approaches and barriers to education. Looking to the work of Apple (1990, 1995)
Foley (1990), Ogbu (1978, 1982) Weis (1990) and Willis (1977) as theoretical and methodol ogical
models, | wish to examine how the relationships between teachers and students are predicated upon
local and state-wide ethnic, class, and gendered inequalities. Further, by exploring the effects of the
class location of teachers (Apple 1989; Harris 1982), as well as gendered and ethnic dynamicsin the
classroom, staff meetings, and social networks of teachers and students | hope to examine the effects of
the Israeli political-economy upon academic achievement.
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The relevance of curricula and teacher-student relations was brought home to me by an event |
observed in an history classin a Green-Line Palestinian school. A teacher, fighting his students' waning
interest while teaching a class on the 1973 Arab-Israeli war, made an abrupt turn-about, and proceeded
to lecture on how the state-sanctioned history textbook was biased against Arabs and thusincorrect. The
students began actively participating, suggesting other, more pro-Arab readings of the events which led
to the war. Before dismissing them, the teacher reminded the students that they would be taking the
Bagrut, the I sraeli matriculation exam, and that the textbook version of history had to be recounted, not
alternatives. The teacher later confessed to me that he was unsure whether or not this was an effective
teaching method; while it interested his students and made them critical of received knowledge, he
suspected that it also aienated them from the state educational system, and ultimately limited their ability
to matriculate to university. In this case, the teacher, recognizing that the ‘ official knowledge' imposed
by the state was antagonistic to his students’ identities and self-worth, chose to value his students
emotional well-being over educational standards, the risk of his students' failure, and hisjob. Thus,
teachers, who have so often been vilified as a source of socia reproduction (Althusser 1971; Bourdieu
and Passeron 1977), face a serious dilemma: Do they ‘teach for institutional success' or ‘teach for their
students'? This decision directly effects the future of their students. For a minority population, such as
the Green-Line Palestinians, the ‘official knowledge' taught in school is frequently of little relevanceto
their daily lives, or their history (Mar‘i 1978). In spite of their numerical majority in Israel, Mizrai
students and teachers also struggle against an alienating curricula. History and literature textbooks
concentrate upon a European and Ashkinazi past, by and large ignoring the contributions of the Middle
East to humanity and of the Mizrahim to Israel (Alcalay 1993; Chetrit 1997).

Current Status Despite optimistic predictions that the ‘socia gap’ (Pa’ar Hevrati) would close with
‘isradlification’ or intermarriage (Eisenstadt 1967), and that the coming of ‘ peace’ would normalize
relations between Arabs and Jews, many authors have argued that the educational gap between Arab and
Jew, or Mizrahi and Ashkinazi have not noticeably improved (Shavit 1990). In any case, aslsragl’s
economy slowly shifts towards computer and information-based technologies, and the jobs created by
this new economy are being filled by college-educated Ashkinazi youths, working-class Palestinian and
Mizrahi youths face an uncertain future. In light of decreasing rewards for secondary-school diplomas,
and increasing competition for employment requiring higher education, the working-class youths of this
region face a bleak future, one in which education is both a promise and a barrier.

Research Plan: This investigation will take place in three secular secondary schools located in three cities
in the northern Negev region of Israel; the Green-Line Palestinian city of Rahat, the primarily Mizrahi
city of Ofagim, and the more integrated city of Be er Sheva. Research is divided into three phases as
follows, in chronological order; 1) Ethnographic research in the Raha Comprehensive High School,
between September 1998 and May 1999 [Completed]. 2) Ethnographic research in the Ofagim
Comprehensive High School, between January and June 2000 [Proposed]. 3) Ethnographic research in
aBe er Sheva Comprehensive High School, between September 2000 and February 2001 [Proposed]
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Item 21: Methodology

My fieldwork is planned as a 21 month ethnographic research project which will take place from
September 1998 to May 1999, January to June 2000, and September 2000 to February 2001 in the
environs of B€ er Sheva, Isragl. | will address my central research questions through the collection and
analysis of two sets of data: The first set will be collected through a comparative ethnographic analysis
of three secondary schoolsin the northern Negev region of Israel. The primary method of data collection
are school ethnography and interviews. This information will be contrasted with published materials on
the development and implementation of state-wide educational goals and curricula

School Ethnography: Ethnography alows for alocal exploration of educational practice, allowing for a
‘bottom up’ view. Through the observation of behavior, in the classrooms, hallways, offices or faculty
lounge, it may be determined what teachers, administrators, and students ‘actually’ do and how they
interact, rather than what they or others report. It isthese ‘actual’ acts which are of interest to me, for it
is here that the differences between ethnic groups, classes and genders may be revealed, exposing
differences in teacher-student relations, and disclosing how the processes and methods of implementing
national educational goals and standards may vary within and between groups. My research will
primarily consist of detailed observation of the classroom, faculty lounge, administration offices, as well
as staff meetings and leisure time. All observations will, with consent, be recorded in descriptive
fieldnotes, detailed photographic records, and on audio-tape.

The Classroom: Drawing from Arnold Lewis' (1979) and Khalil Rinnawi’s (1996) respective
studies of teaching methodsin Israel, | will look to the classroom as a site where state educational
standards, curriculaand goals are applied on alocal level. Over the course of twenty-one months | will
observe five classes in each school, spending approximately six months in each school. Classes will be
selected in consultation with teachers and administrators, ensuring that the level, curriculum and subject
remains constant across all schools. Specifically, | hope to observe how the same curriculais differently
presented in each school, and how the relationships and expectations between teachers and students
variesin different communities. In the classroom | will note the following; 1) Relationships between
teachers and students: Which students the teacher calls upon, or volunteer and how they do so, how the
teacher interacts with the students, reacts to various answers, and deals with or ignores misbehavior.

2) Teaching Methods. How does the teacher teach, which methods are used, and are they appropriate.
3) Variation of the curriculum: Which of the state approved textbooks are used, how they vary, which
parts of the daily lesson the teacher emphasizes or ignores, how the teacher uses the textbook.

Faculty Lounge: The faculty lounge s, next to the classroom, the location where teachers spend
most of their time during school hours. Spending afew hours aday in the lounge presents the
researcher with an opportunity for informal interviews and the observation of interactions and
conversations between teachers, pupils, and administrators. Discussions between teachers in the faculty
lounge are frequently about teaching, or about their relations with administrators and students. Anat
Kainan (1996) demonstrates how participant-observation in ateacher’ s lounge reveals how teachers deal
with their self-image, and their relations with administrators, parents, pupils, and other teachers.

Leisure Time: Informal events around the school, or involving school teachers, administrators,
or students are ideal opportunities for casual or spontaneous interviews, and the observation of behavior
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and conversations during ‘unguarded’” moments. This may take place during visits to homes, local
coffee shops, youth clubs, and parties, aswell as reciprocal invitations on the researcher’s part. In these
settings the formality of the school may be dispensed with, and candid conversations may take place.
These conversations far from the school allow for more realistic, and often critical perspectives on
problems in the school, and other related difficulties. The work of Willis (1977) and Foley (1990)
demonstrates how |eisure time observation reveals much of what is invisible during school hours.

Administrative Offices: The offices of the principal, vice-principal, and secretarial offices are
places where decisions effecting teachers and students are made. The process by which these decisions
are made is of interest, particularly in light of teacher or student participation. Further, disciplinary
decisions regarding specific pupils are made in these offices. Spending afew hours a week with the
principal, vice-principal or secretary will provide some insights as to how these decisions are made.

Saff Meetings: Staff meetings usually occur bimonthly, or with the implementation of a new
directive from the Ministry of Education or administrative decision. These meetings are good occasions
for observing relations between administration and teachers, as well as how new decisions or directives
are introduced, understood, and implemented by both administration and teaching staff. Other places of
interest, in which time will be spent are the councilors’ offices, teachers council office (Vad
HaMorim), hallways, ‘study hall’, and the library.

Interviews Data derived from observation will be supplemented by in-depth, semi-structured, open-
ended interviews, administered to students, teachers and administrators in all three schools, in both
home and school settings. In addition, when appropriate and circumstances permit, informal interviews
will be conducted. | plan to complete a minimum of 35 formal interviews per school, allowing for an
equal distribution within and between ethnic groups and genders.

Interviews will be structured on the same basic principles, varying according to the subject’s
position in the educational system (student, teacher, administrator) and the subject’ s gender and ethnic
group, or that of his or her students. Interviews will be conducted in Colloquial Palestinian Arabic or
Hebrew, depending upon the subject’ s home language. Detailed notes will be taken during the
interviews, and will be audio-taped with consent. The subjects will be selected by me as members or
administrators of the classes which | observe as well as through ‘ snowball’ sampling, self-selection,
and advice and assistance from other students, teachers, parents, researchers, activists or administrators.
The following subjects will be broached in the interviews; 1) Perceived reasons for failure or successin
school, particularly who or what is ‘responsible’; 2) Satisfaction with school, particularly with student-
teacher or teacher-administrator interaction, texts, curriculum and programs of study; 3) Specific goals
and problems of education for the subject’ s ethnic group, class and gender; 4) Perceived similarities,
differences and shared problems in education between ethnic groups and genders; 5) Family’s history of
and opinions on education; 6) Relations between teachers, students, administrators and community and
how relations vary between and within communities; and 7) Potential for employment or future study.

Published Materials: The last set of datawill be derived from materials published by the Ministry of
Education, Culture and Sport, as well as textbooks, academic publications, and interviews with
administrators. These sources will be contrasted with the first data set, derived from fieldwork within
the three schools. | will look to these sources as a means of determining how the Ministry of Education,
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Culture and Sport expects its curriculum applied, and textbooks used. | will use thisinformation as a
vantage point from which | will be able to determine how the schools vary not only from one another,
but from an *ideal’ vision of the Israeli school. Specificaly, | will examine those publications pertaining
to curricula, educational programs, goals, standards, teaching methods, and textbooks, which can be
found in the publications of the Curriculum Department, the Textbook Approval Department, The Arab
Education and Culture Office, and the Education and Social Services Division. These publications are
easily accessible at the library of Ben Gurion University of the Negev, to which | have access.

Research Setting: The cities of Ofagim and Raha offer demographically different, yet comparable,
research sites, having roughly equivalent popul ations, mean incomes, unemployment levels, and levels
of educational failure. They provide a window onto segregated Palestinian and Mizrahi education, while
Be' er Sheva provides amore integrated view. The Green-Line Palestinians students in Raha are from
formerly nomadic Bedouin families, sedentarized by the Israeli military in the 1950s. The families of the
Mizrahi youthsin Ofagim immigrated to Isragl primarily from Morocco, and Y emen during the 1950s.
The Ashkinazi youthsin Be er Sheva have come mostly from the (ex)Soviet Union during the 1980s.

Timetable: In chronological order; 1) Ethnographic research in the Raha Comprehensive High School,
September 1998 - June 1999 [ Completed]. 2) Ethnographic research in the Ofagim Comprehensive
High School, January 1 - June 30, 2000 [Proposed]. 3) Ethnographic research in a Be' er Sheva
Comprehensive High School, between September 1 2000 and February 28 2001 [Proposed]

This study relates to other anthropological or ethnographic studies of social reproduction in education, in
Israel and elsewhere, particularly those which examine the reproduction of ethnicity and class. This
project will contribute to anthropology and the research of others by examining the processes by which
identities and ideol ogies which divide ethnic groups and the working class are reproduced within the
school. In Israel, as el sewhere, these processes have not been well examined, thusin thisresearch |
hope to contribute to the research of others and to the field of anthropology through the continuation of
the vital research into how ideologies and identities are created and reproduced.
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Item 22: Relation and Contribution to Anthropology

Relation to Existing Research: Much of Isragli social research, for the past 51 years, has attempted to
explain the existence of the ‘socia gap’ between Ashkinazim, Mizrehim, and Green-Line Palestinians,
using awide variety of paradigms (Ram 1995). In this project | ook most notably to those researchers
who have addressed educational inequalitiesin Israel through what Majid Al-Hgj callsa‘conflict’ or
‘critical’ approach (1995a:8-13), most notably these are Mgjid Al-Hg (1995a), Sami Mar‘i (1978)and
Shlomo Swirski (1990). These authors suggest that discrepancies in academic achievement between
ethnic groups is rooted within the structural inequalities of Israeli society, which are reproduced by the
educational system. Thishasled to new insightsin Israeli education through analyses of institutional
structures. However, in adopting a ‘top-down’ approach, these studies have overlooked the views and
actions of both teachers and students in these communities. My project, while building upon this vita
work, will be informed by the theoretical and methodological frameworks devel oped by anthropological
and ethnographic studies of education and social reproduction. These approaches examine the views and
actions of both teachers and students, regarding education as a site of contestation where social
inequalities are both resisted and reproduced. In this view, both teachers and students are active
participants in education, rather than passive victims of pre-determined structural inequalities.

The dual role of education, both as gate-keeper and facilitator of social mobility, and as a site of
contestation iswell documented in several school ethnographies. For example, Willis (1977) examines
the factors which persuade working-class ‘lads' to leave school, and accept, reluctantly or not, working-
classjobs. Willis concludes that the youths' rebellion against mainstream society serves, ironicaly, to
reproduce themselves as workers. Similarly, Foley (1990) and MacL eod (1995) seek to examine how
racial and class based inequalities are reproduced through education, structural inequalities, and counter-
culture. Weis (1990) examines the reproduction of gender and class identitiesin afailing steel-mill
town, showing how women and men of diverse class and ethnic backgrounds understand and use the
educational system in different ways. Unlike Weis' ethnography, most educational research has isolated
its subject. For example, Paul Willis' Learning to Labor (1977) does not concern itself with the
working-class ‘lasses who compose at least half of the population, and those youths who are not of
Anglo origin, asizable minority in 1970s England. As Gilroy (1987) and Steedman (1987) argue, an
analysis of class structure must take in account the inequalities of race and gender, which depend, to a
great extent, upon one-another for their reproduction. Similarly, current explanations for the persistent
inequalities between Mizrahim or Green-Line Palestinians and the Ashkinazim usually treat these ethnic
groupsin isolation, viewing differences as cultural deficiencies or as structurally determined. A broader
ethnographic framework will alow me to identify those processes and forces of inequality which are
pervasive across the Israeli educational system and those which affect the members of one ethnic group.
Thus, following the example of Alcalay (1993), Shohat (1989) and Smooha (1978), who advocate a
relational understanding of inequality in Israel, this project investigates the similarities and differencesin
Green-Line Palestinian, Ashkinazi and Mizrahi education.

This study also draws on theoretical frameworks developed by anthropological approachesto
education and socia reproduction. This project looks to the theoretical work of Michael Apple (1989,
1990, 1995), Pierre Bourdieu (1991), Bourdieu and Jean-Claude Passeron (1977), and Henry Giroux
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(1981, 1983), but most notably, this project looks to John Ogbu’s model of the social reproduction of
ethnic groups who face persisting structural inequalities (Ogbu 1982:299). Ogbu suggests that three
factors reproduce persisting educational under-achievement among ethnic communities; limited job
opportunities, inappropriate and unequal educational structure, and the rejection of dominant models of
behavior (Ogbu 1987:151). Parts of Ogbu’ s theory, such as his analogy between the initial condition of
immigration and educational achievement have been criticized in Isragl and elsewhere (Eisikovits 1997;
Gibson 1997:320-22). However, the real advantage to Ogbu’s model isthat education is seen asa site
of contestation, where social inequalities are both resisted and reproduced. Most importantly, Ogbu’s
framework facilitates a comparative analysis.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 9 of 18

Bibliography

Abdo-Zubi, Nahla

1987 Family, Women and Social Change in the Middle East: The Palestinian Case. Toronto:
Canadian Scholars' Press.

Abu Rabiyya, Salim, Fawzan Al-Athouna, and Salman Al-Bador
1996 Survey of Bedouin Schoolsin the Negev. Tel Aviv: Adva Center.
Abu Saad, Ismael

1989 Organizational Climate and Teacher’s Job Satisfaction in the Bedouin elementary
schools of the Negev in Southern Israel. Ph.D. Thesis. Minneapolis: University of
Minnesota.

1995 *“Bedouin Arab Education in the Context of Radical Social Change: What is the Future?,” in
Compare 25(2):149-160.

1996 “Provision of Public Educational Services and Access to Higher Education among the Negev
Bedouin Arabsin Isragl,” in Journal of Education Policy 11(5):527-541.

Abu-Lughod, Lila

1989 “The Romance of Resistance: Tracing Transformations of Power through Bedouin Women,”
in American Ethnologist 17:41-55.

Akinnaso, F. Niyi

1992 “Schooling, Language and Knowledge in Literate and Nonliterate Societies,” in
Comparitive Studies in Society and History 34:68-1009.

Al-Hgj, Mgjid
1995a Education, Empowerment, and Control: The Case of the Arabsin Israel. Albany, NY':
State University of New Y ork Press.

1995b The Arab Teacher in Israel: Status, Questions, and Expectations. Haifa, Israel: Center
for Educational Research, University of Haifa[Hebrew].

Alcalay, Ammiel

1993 After Jews and Arabs: Remaking Levantine Culture. Minneapolis: University of
Minnesota Press.

Althusser, Louis

1971 *“ldeology and the State,” in Lenin and Philosophy and Other Essays. Ben Brewster,
trand. New Y ork: Monthly Review Press.

Amir, Judah, Shlomo Stern, and Rachel Ben-Arieh, eds.
1985 Integration in Education. Tel Aviv: Am Oved [Hebrew].
Apple, Michagl W.
1989 Teachersand Texts. New Y ork: Routledge Books.
1990 Ideology and Curriculum, Second Edition. New Y ork: Routledge Books.
1995 Education and Power, Second Edition. New Y ork: Routledge Books.
Apple, Michael W., and Linda K. Christian-Smith, eds.
1991 The Poalitics of the Textbook. New Y ork: Routledge Books.
Archer, Michael
1979 Social Origins of Educational Systems. London: Sage Publications.
Aronoff, Myron
1974  Frontiertown. Manchester: Manchester University Press.
Asad, Tadl

1975 “Anthropological Texts and Ideological Problems: An Analysis of Cohen on Arab Villagesin
Israel,” in Economy and Society 4(3):251-282.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 10 of 18

1979 “Anthropology and the Analysis of Ideology,” in Man 14:607-627.
Avdor, Shlomit, and Michael Chen

1986 “Perceived Differences between Pupils of Asian-African Origins and Culturally
Disadvantaged Pupils,” in Studies in Education 43/44:159-176 [Hebrew].

Azmon, Yael, and DafnaN. |zradli, eds.
1993 Womenin Israel. New Brunswick, NJ: Transaction Press.
Barth, Fredrik, ed.
1969 Ethnic Groups and Boundaries. Boston: Little, Brown and Company.
Bashur, Munir
1969 Education in Israel. Beirut: Palestine Liberation Organization Research Center [Arabic].
Ben-Porat, Amir
1989 Divided We Sand: Class Sucturein Israel from 1948 to the 1980s. New Y ork:
Greenwood Press.
Ben-Rafadl, Eliezer

1982 The Emergence of Ethnicity: Cultural Groups and Social Conflict in Israel. Westport,
CT: Greenwood Press.

1994 Language, Identity and Social Division: The Case of Israel. Oxford: Clarendon Press.
Ben-Rafael, Eliezer, and Stephen Sharot

1991 Ethnicity, Religion, and Classin Israeli Society. Cambridge: Cambridge University
Press.

Ben-Zadok, Efraim, ed.
1993 Local Communities and the Israeli Polity: Conflict of Values and Interests.
BenTsvi-Mayer, Shoshana
1993 “Teaching Girlsto be Women in Israeli Jewish Schools’. Calling the Equality Bluff:
Women in Israel. Swirski, Barbaraand Marilyn S&fir, eds. Athene Series. New Y ork:
Teachers College, Columbia University.
Bentwich, Joseph S.
1965 Educationin lsrael. London: Routledge and Kegan Paul.
Bernstein, Basil
1975 Class, Codes, and Control. London: Routledge and Kegan Paul.
Bernstein, Deborah, and Shlomo Swirski
1982 “The Rapid Development of Isragl and the Emergence of the Ethnic Division of Labour,” in
British Journal of Sociology 33(1):64-85.
Bonacich, Edna
1972 “A Theory of Ethnic Antagonism: The Split Labor Market,” in American Sociological
Review 37(5):547-59.
Bourdieu, Pierre
1977 Outline of a Theory of Practice. Cambridge: Cambridge University Press.
1991 Language and Symbolic Power. Cambridge: Polity Press.
Bourdieu, Pierre, and Jean-Claude Passeron
1977 Reproduction in Education, Society, and Culture. London: Sage Publications.
Bowles, Samuel and Herbert Gintis
1976 Schooling in Capitalist America: Educational Reform and the Contradictions of
Economic Life. New Y ork: Basic Books.
Brosh, Hezi
1995 *“Arab Teachersin Hebrew Schools,” in Education and Environment 17:116-197.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 11 of 18

Caspi, David
1990 The Policy of Incentives for Teachersin Development Towns. M.A. Thesis. Tel Aviv:
University of Tel Aviv.
Central Bureau of Statistics
1995 Satistical Astract of Israel, 1995. Vol. 46. Jerusalem: Central Bureau of Statistics.
Chetrit, Sami Shalom

1997 “The Ashkenazi Zionist Eraser: Curriculain Israel on the History, Culture, and Indentity of
Mizrahi Jews,” in News From Within 13(11):27-34.

Cohen, Abner

1965 Arab Border-Villagesin Israel: A Study of Continuity and Change in Social
Organization. Manchester: Manchester University Press.

Collins, Randall

1971 *“Functiona and Conflict Theories of Educational Stratification,” in American Sociological
Review 36:1002-1019.

Comaroff, John and Jean
1992  Ethnography and the Historical Imagination. Boulder: Westview Press.
Copty, Makram

1990 Knowledge and Power in Education: The Making of Israeli-Arab Educational System.
Ph.D. Thesis. Austin: University of Texas.

Dale, Roger, Geoff Edland and Madeleine MacDonald, eds.
1976 Schooling and Capitalism. London: Routledge and Kegan Paul.
Davis, Uri
1987 Israel: An Apartheid Sate. London: Zed Books.
Derrida, Jacques
1978 Writing and Difference. Alan Bass, trangl. Chicago: University of Chicago Press.
Deshen, Shlomo and Moshe Shokeid

1974 The Predicament of Homecoming: Cultural and Social Life of North African Immigrants
to Israel. Ithaca, NY: Cornell University Press.

1982 Distant Relations: Ethnicity and Politics among Arabs and North African Jewsin
Israel. New York: Frederick A. Praeger Publishers.

Dominguez, VirginiaR.
1989 People as Qubject, People as Object: Selfhood and Peoplehood in Contemporary Israel.
Madison, WI: University of Wisconsin Press.
Eickelman, Dale F.

1981 The Middle East: An Anthropological Approach, Second Edition. Englewood Cliffs, NJ:
Prentice-Hall Books.

Eisenstadt, Shmuel N.

1967 Israeli Society. New Y ork: Basic Books.

1985 The Transformation of Israeli Society. London: Weidenfeld and Nicholson.
Eisikovits, Rivka A.

1997 “The Educational Experience and Performance of Immigrant and Minority Studentsin
Israel,” in Anthropology and Education Quarterly 28(3):394-410.

El Aref, Aref
n.d. History of Beersheba and it’s Tribes. [Arabic].
Elazar, Daniel, and Chaim Kalchheim, eds.
1988 Local Government in Israel. Lanham: University Press of America



Jason Sanford Greenberg Wenner-Gren Proposal, Page 12 of 18

Elboim-Dror, Rachel
1990 Hebrew Education in the Land of Israel. Jerusalem: Hebrew University. [Hebrew]
Fabian, Johannes

1983 Time and the Other: How Anthropology Makes its Object. New Y ork: Columbia
University Press.

Falah, Ghazi

1983 “The Development of the ‘ Planned Bedouin Settlement’ in Israel 1964-1982: Evaluation and
Characteristics,” in Geoforum 14(3):311-323.

1989 The Forgotten Palestinians. Arabs of the Negev 1906-1986. Tayiba: Arab Heritage
Centre [Arabic].

Fenster, Tovi

1991 Participation in the Settlement Planning Process. The Case of the Bedouin in the
Israeli Negev. Ph.D. Thesis: London School of Economics.

Firer, Ruth

1986 “Thelmage of Oriental Jewsin History Textbooksin Israel, 1948-1982,” in Sudiesin
Education 45:23-34 [Hebrew].

Foley, Douglas E.
1990 Learning Capitalist Culture. Philadelphia: University of Pennsylvania Press.
Foucault, Michel

1982 *“The Subject and Power”. Michel Foucault: Beyond Structuralism and
Hermeneutics.Rabinow, Paul, and Herbert Dreyfus, eds. pp. 208-226. Chicago:
University of Chicago Press.

1991 *“Governmentality”. The Foucault Effect: Studies in Governmentality: With Two
Lectures and an Interview with Michel Foucault. Burchell, Graham, Colin Gordon, and
Peter Miller, eds. Chicago: University of Chicago Press.

Friedman, Isaac

1995 *“Student Behavior Patterns Contributing to Teacher Burnout,” in Journal of Eductional
Research 88(5):281-289.

1992  “Burnout in Teaching: The Concept and its Unique Componets,” in Megmot 34(2):248-62
[Hebrew].
Fuchs, Ina
1997 *“Teaching Images and Socioeconomic Status of Teachersin Four Sectors of the Isragli
Educational System,” in Megamot 38(2):226-246 [Hebrew].
Gaziel, Haim
1996 Politics and Policy-Making in Israel’ s Education System. Brighton, UK: Sussex
Academic Press.

Gibson, Margaret A.
1997 *“Exploring and Explaining the Variability: Cross-National Perspectives on the School
Performance of Minority Students,” Anthropology and Education Quarterly 28(3):228-318
Gibson, Margaret A., and John U. Ogbu, eds.
1991 Minority Status and Schooling: A Comparative Study of Immigrant and Involuntary
Minorities. Reference Books in International Education. New Y ork: Garland Publishing.
Giladi, G.N.
1990 Discord in Zion: Conflict Between Ashkenazi and Sephardi Jewsin Israel. London:
Scorpion Press.
Gilroy, Paul

1987 There Ain't No Black in the Union Jack: The Cultural Politics of Race and Nation.
Chicago: University of Chicago Press.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 13 of 18

Giroux, Henry
1981 Ideology, Culture, and the Process of Schooling. Philadelphia: Temple University Press.

1983 Theory and Resistance in Education: A Pedagogy of the Opposition. Boston: Bergin and
Garvey Publishers.

Godfrey, Lynne, and Mary Catherine O'Connor

1995 *“The Vertical Hand Span: Nonstandard Units, Expressions, and Symbolsin the
Classroom,” in Journal of Mathematical Behavior 14(3):327-345.

Gradus, Y ehuda, and Eliezer Stern
1979 Beersheba. Jerusalem: Keter [Hebrew].
Gramsci, Antonio

1971 Sdections from the Prison Notebooks. Q. Hoare and G. N. Smith, trand. and eds.
London: Lawrence and Wishart.

Gran, Peter

1980 *“Political Economy as a Paradigm for the Study of Islamic History,” in International
Journal of Middle East Studies 2:511-526.

1996 Beyond Eurocentrism: A New View of Modern World History. Syracuse, NY: Syracuse
University Press.

Greenberg, Jason S.

1997 “Representing the State: Class and Race, Nation and Tribe in an Israeli Museum,” in Visual
Anthropology Review 13(1):14-27.

Guha, Rangjit and Gayatri Chakravorty Spivak, eds.
1988 Selected Subaltern Studies. Oxford: Oxford University Press.
Habib-Allah, Muhammad, and Attallah Kupty, eds.
1991 Education for the Arab Minority in Israel. Haifa: Al-Karmah [Arabic].
Haidar, Aziz
1985 Vocational-Technological Education in the Arab Sector in Israel. Tel Aviv: International
Center for Peace in the Middle East [Hebrew].

1995 Onthe Margins: The Arab Population in the Israeli Economy. New York: St. Martin's
Press.

Hall, Stuart
1990 “Ethnicity: Identity and Difference,” in Radical America 23(4):9-20.
Hargreaves, A., and Peter Woods, eds.

1984 Classrooms and Staffrooms: A Sociology of Teachers and Teaching. Milton Keynes: Open
University Press.

Harris, Kevin
1982 Teachersand Classes: A Marxist Analysis. London: Routledge and Kegan Paul.
Hasson, Shlomo

1993 Urban Social Movementsin Jerusalem: The Protest of the Second Generation. Albany:
State University of New Y ork Press.
Heath, Shirley Brice
1983 Wayswith Words. Language, Life, and Work in Communities and Classrooms.
Cambridge: Cambridge University Press.
Jakubowska, Longina
1992 *“Resisting ‘Ethnicity’: The Isragli State and Bedouin Identity”. The Paths to Domination,

Resistance, and Terror. Nordstrom, Carolyn and JoAnn Martin, eds. pp. 85-105.
Berkeley: University of California Press.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 14 of 18

Jiryis, Sabri
1981 “Domination by the Law,” in Journal of Palestine Studies (Autumn):67-92.
Jones, Karen and Kevin Williamson

1979 “The Birth of the Schoolroom: A Study of the Transformation in the Discursive Conditions
of English Popular Education in the First Half of the Nineteenthy Century,” in Ideology and
Consciousness Autumn 1979:59-109.

Kainan, Anat
1994 The Saffroom: Observing the Professional Culture of Teachers. Aldershot: Avesbury.
1996 *“Stories about Power, Power of Stories,” in Journal of Curriculum Studies 28(3):301-314.
Karabel, Jerome, and A. H. Halsey, ed.
1977 Power and Ideology in Education. New Y ork: Oxford University Press.
Keddie, Nikki
1990 *“The Past and Present of Women in the Muslim World,” in Journal of World History
1(1):77-108.
Keren, Michael

1989 The Pen and the Sword: Israeli Intellectuals and the Making of the Nation-Sate.
Boulder, CO: Westview Press.

Khalidi, Rashid
1997 Palestinian Identity: The Construction of Modern National Consciousness. New Y ork:
Columbia University Press.
Khamsin, Special Issue
1978 “Khamsin 5: Oriental Jewry,” in Khamsin 5.
Kimmerling, Baruch, ed.

1989 Thelsraeli State and Society: Boundaries and Frontiers. SUNY Seriesin Isragli Studies.
Albany, NY: State University of New Y ork Press.

Koplewitz, Immanuel

1992 “Arabicin Israel: The Sociolinguistic Situation of Isragl’s Arab Minority,” in Inter national
Journal of the Sociology of Language 98:29-66.

Krausz, Ernest, ed.

1989 Education in a Comparative Context. New Brunswick, NJ: Transaction Press.
Kretzmer, David

1990 TheLegal Satus of the Arabsin Israel. Bouder, CO: Westview Press.
Lamm, Zvi, ed.

1985 School and Education. Jerusalem: Magnes Press [Hebrew].
Landau, Jacob M.

1993 The Arab Minority in Israel, 1967-1991: Political Aspects. Oxford: Clarendon Press.
Lavie, Smadar

1990 The Poetics of Military Occupation: Mzeina Allegories of Bedouin Identity under
Israeli and Egyptian Rule. Berkeley: University of California Press.

Lazin, Frederick A.
1994  Politics and Policy Implementation. Albany: State University of New Y ork Press.
Lewando-Hundt, Gillian

1978 Women's Power and Settlement: The Effect of Settlement in the Position of Negev
Bedouin Women. M. Phil. Thesis: University of Edinburgh.

Lewis, Arnold
1979 Power, Poverty and Education. Ramat Gan, Isragl: Turtledove Publishing.




Jason Sanford Greenberg Wenner-Gren Proposal, Page 15 of 18

Lockman, Zachary

1996 Comrades and Enemies: Arab and Jewish Workersin Palestine, 1906-1948. Berkeley:
University of California Press.

Lustick, lan

1980 ArabsIn The Jewish Sate: Israel’s Control of a National Minority. Austin, TX:
University of Texas Press.

1994 Arab-lsraeli Relations: A Collection of Contending Per spectives and Recent Research.
Volumes 1-10. New Y ork: Garland Publishing.

MacL eod, Jay

1995 Ain't No Making It: Aspirations and Attainment in a Low-Income Neighborhood.
Boulder, CO: Westview Press.

Maddrell, Penny and Y unis Al-Grinawi

1990 The Bedouin of the Negev. London: Minority Rights Group.
Mar‘i, Sami Khalil

1978 Arab Education in Israel. Syracuse: Syracuse University Press.

1984 Education, Culture, and Identity among Palestinian Arabsin Israel. London: The
International Organization for the Elimination of All Forms of Racial Descrimintation.

Marx, Emanuel

1967 The Bedouin of the Negev. New Y ork: Frederick A. Praeger Publishers.
Marx, Emanuel and Avshalom Shmueli, eds.

1984 The Changing Bedouin. New Brunswick, NJ: Transaction Books.

Massad, Joseph
1996 “Zionism's Internal Others: Isragl and the Oriental Jews,” in Journal of Palestine Studies
25(4):53-68.

Matalon, Abraham

1979 The Hebrew Pronunciation in its Struggle. Tel Aviv: Hadar [Hebrew].
Meir, Avinoam, and Dov Barnea

1987 “The Educational System of the Israeli Negev Bedouin,” in Nomadic Peoples 24:23-35.
Miller, Ylana

1985 Government and Society in Rural Palestine, 1920-1948. Austin: University Texas Press.
Mitchell, Timothy

1988 Colonising Egypt. Berkeley: University of California Press
Morsy, Soheir A.

1983 *“Zionist Ideology as Anthropology: An Analysis of Joseph Ginat’s *Women in Muslim
Rural Society.’,” in Arab Studies Quarterly 5(4):362-379.

Nahon, Y a akov

1984 Trendsin the Occupational Satus: The Ethnic Division: 1958-1981. Jerusalem: The
Jerusalem Institute for Isragl Studies [Hebrew].

Nakhleh, Khalil, and Elia Zureik, eds.
1980 The Sociology of the Palestinians. New York, NY: St. Martin’s Press.
Nesimian, Lilian
1988 Identifying with the Town and Social Involvement of Teachersin the Community in one
Development Town. M.A. Thesis. Tel Aviv: University of Tel Aviv. [Hebrew]
Ogbu, John U.

1978 Minority Education and Caste: The American Systemin Cross-Cultural Perspective.
New Y ork: Academic Press.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 16 of 18

Ogbu, John U.
1982 “Cultural Discontinuities and Schooling,” in Anthropology and Education Quarterly
13(4):290-307.
1987 “Opportunity Structure, Cultural Boundaries, and Literacy”. Language, Literacy, and
Culture: Issues of Society and Schooling. Langer, Judith A., ed. Norwood, NJ: Ablex
Oppenheimer, Jonathan
1978 “TheDruzein Israel as Arabs and Non-arabs: An Essay on the Manipulation of Categories of
Identity in a Non-civil State,” in Cambridge Anthropology 4(2):23-44.
Parsons, Talcott

1959 “The School Class as a Socia System: Some of its Fuctionsin American Society,” in
Harvard Education Review 29(4):279-318.

Paseur, Marvin Ray

1988 A History of Religious, Political, and Social Influences on the Development of the
Israeli School System, 1948-1987. Ph.D. Thesis: University of Mississippi.

Peled, Elad

1982 The Hidden Agenda of Educational Policy in Israel: The Interrelationship Between the
Political System and the Educational System. Ph.D. Thesis: Columbia University.

Peres, Y ochanan, Avishai Ehrlich and Nira Y uva-Davis

1970 “National Education for Arab Youthin Israel: A Comparative Analysis of Curricula,” in
Jewish Journal of Sociology 12(2):147-164.

Peretz, Don, and Gideon Doron

1997 The Government and Politics of Israel, Third Edition. Boulder: Westview Press.
Plessner, Y akir

1994 The Political Economy of Israel. Albany: State University of New Y ork Press.
Ram, Uri

1995 The Changing Agenda of Israeli Sociology. Albany, NY: State University of New Y ork
Press.

1993 Israeli Society: Critical Perspectives. Tel Aviv: Breirot [Hebrew].
Resnh, Nura, and Y echezkel Dar
1991 “Social and Ethnic Gapsin Academic Achievement in the Junior High School,” in Megamot
33(2):164-186 [Hebrew].
Rinnawi, Khalil

1996 Sructural Obstaclesto Education Amongst the Palestinian Minority in Israel: Why
Education Has Failed to Serve as a Channel of Mobility. Tel Aviv: Adva Center.

Rodinson, Maxime
1973 Israd: A Colonial-Settler Sate. David Thorstad, transl. New Y ork: Pathfinder Press.
Rodrigue, Aron

1993 Images of Sephardi and Eastern Jews in Transition: The Teachers of the Alliance
Israélite Universelle. 1860-1939. Seattle,WA: University of Washington Press.

Rosberg, Anat

1985 The Development of Arab Education in Israel. M.A. Thesis Haifa: University of Haifa.
Rothschild, Jon, ed.

1984 Forbidden Agendas:. Intolerance and Defiance in the Middle East. London: Sagi Books.
Rouhana, Nadim N.

1997 Palestinian Citizens in an Ethnic Jewish Sate: |dentitiesin Conflict. New Haven, CT:
Y ae University Press.



Jason Sanford Greenberg Wenner-Gren Proposal, Page 17 of 18

Ruddell, David

1982 “Class and Race: Neglected Determinants of Colonial Adapted Education Policies,” in
Comparative Education 18(3):293-303.

Sacks, Karen Brodkin
1989 “Toward aUnified Theory of Class, Race, and Gender,” in American Ethnologist
16(3):534-550.
Said, Edward W.

1996 Peace and its Discontents. Essays on Palestine in the Middle East Peace Process.
New Y ork: Vintage Books.

Said, Hassan Ibrahim
1989 Arab Sate Education in Palestine Under the British Mandate. M.A. Thesis Haifa:
University of Haifa[Hebrew].
Schmelz, Uziel O., Sergio DellaPergola, and Uri Avner

1991 Ethnic Differences Among Israeli Jews: A New Look. Jerusalem: The Institute of
Contemporary Jewry, The Hebrew University of Jerusalem.

Semyonov, Moshe and Ephraim Y uchtman-Y aar

1988 Ethnicity, Education, and Occupational Inequality: Jews and Arabsin Israel. Tel-Aviv:
Pinhas Sapir Center for Development, Tel Aviv University.

Semyonov, Moshe and Noah Lewin-Epstein

1993 The Arab Minority in Israel’s Economy: Patterns of Ethnic Inequality. Boulder, CO:
Westview Press.

Shafir, Gershon

1996 Land, Labor and the Origins of the Israeli-Palestinian Conflict: 1882-1914, Updated
Edition. Berkeley: University of California Press.

Shama, Avraham and Mark Iris

1977 Immigration without Integration. Cambridge: Schenkman.
Shapira, Rina, and Rona Shavit, eds.

1995 The School and its Communities. Tel Aviv: Tel Aviv University Press [Hebrew].
Shavit, Y ossi

1989 “Tracking and the Educational Spiral: Arab and Jewish Patterns of Educational Expansion,”
in Compar ative Educational Review 33(2):216-231.

1990 *“Segregation, Tracking and the Educational Attainment of Minorities: Arabs and Oriental
Jewsin Israel,” in American Sociological Review 55(February):115-126.

Shohat, Ella
1988 “Sephardimin Israel: Zionism from the Standpoint of its Jewish Victims,” in Social Text
19-20:1-37.
1989 Israeli Cinema: East/West and the Palitics of Representation. Austin, TX: University of
Texas Press.
Shokeid, Moshe

1985 The Dual Heritage: Immigrants formthe Atlas Mountainsin an Israeli Village. New
Brunswick, NJ: Transaction Books.

Silberstein, Moshe, and Miriam Ben-Peretz

1989 “Exposing the Teacher’s Image in a Study Curriculum,” in Sudies in Education 49/50:255-
272 [Hebrew].

Simon, Aryeh
1986 “Education Integration in the Negev,” in Sudies in Education 45:125-146 [Hebrew].



Jason Sanford Greenberg Wenner-Gren Proposal, Page 18 of 18

Smilansky, Jonathan, and Hana Factor

1986 “Backward Students and Teachers who Make them Backward,” in Sudies in Education
43/44:287-303 [Hebrew].

Smooha, Sammy
1978 Isradl: Pluralismand Conflict. Berkeley: University of California Press.
1988 Arabsand Jewsin Israel. Boulder: Westview Press.

Smooha, Sammy, and Y ochanan Peres
1974 “Ethnic Inequality in Isragl,” in Megamot 20:5-42 [Hebrew].

Steedman, Carolyn Kay

1987 Landscape for a Good Woman: A Sory of Two Lives. New Brunswick, NJ: Rutgers
University Press.

Swirski, Barbara
1995 Inequality Among Jewsin Israel. Tel Aviv: Adva Center.
Swirski, Barbara and Marilyn Safir, eds.

1993 Calling the Equality Bluff: Women in Israel. Athene Series. New Y ork: Teachers College,
Columbia University.

Swirski, Shlomo
1989 Israel: The Oriental Majority. Swirski, Barbara, transl. London: Zed Books.
1990 Educationin Israel: Schooling For Inequality. Tel Aviv: Breirot [Hebrew].
1991 Educationinlsrael. Tel Aviv: Adva Center.
Le Temps Modernes, Special Issue
1979 *“Le Second Isradl: La Question Sepharade (no. 394),” in Le Temps Moder nes 394.
Tibawi, Abdul Latif

1956 Arab Education in Mandatory Palestine: A Sudy of Three Decades of British
Administration. London: Luzac and Company.

van Teeffelen, Toine

1977 Anthropologistson Israel: a Case Sudy in the Sociology of Knowledge. Amsterdam:
Antropol ogish-Sociologish Centrum, Universiteit van Amsterdam.

Weingrod, Alex
1966 Reluctant Pioneers: Village Development in Israel. Ithaca, NY: Cornell University Press.
1990 The Saint of Beersheba. Albany, NY: State University of New Y ork Press.

Weis, Lois

1990 Working Class without Work: High School Sudentsin a De-Industrializing Economy.
New Y ork: Routledge Books.

Weis, Lois, Eleanor Farrar, and Hugh G. Petrie, eds.

1989 Dropouts from School: Issues, Dilemmas, and Solutions. Frontiers in Education. Albany:
State University of New Y ork Press.

Willis, Paul

1977 Learning to Labor: How Working Class Kids Get Working Class Jobs. New Y ork:
Columbia University Press.

Yonah, Y oss
1991 “Cultural Pluralism and Cultura Integration and their Implications Concerning Education,”
in Megamot 34(1):122-138 [Hebrew].
Zurelk, Elia
1990 *“Control of the Palestiniansin the Jewish State,” in Social Justice 17(1):55-69.
1993 “Prospects of the Palestiniansin Isragl,” in Journal of Palestinian Sudies 22(2):90-106.



	Item 20: Aim and Scope of the Project
	Project Goals
	Project Issues
	Project Description
	Research Plan

	Item 21: Methodology
	School Ethnography
	Interviews
	Published Materials
	Research Setting
	Timetable

	Item 22: Relation and Contribution to Anthropology
	Relation to Existing Research

	Bibliography
	A
	B
	C
	D
	E
	F
	G
	H
	J
	K
	L
	M
	N
	O
	P
	R
	S
	T
	W
	Y
	Z


